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Abstract:
This paper addresses the competencies of clinical nursing educators
that are necessary to form and develop the set of knowledge and skills
key to successfully performing this role. For the purpose of this paper,
attention is focused on the important link of competence assessment
and teacher performance evaluation with the introduction of a qualifi-
cation framework in tertiary education institutions, where educational
outcomes are characteristically oriented towards the student. The fol-
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lowing is a presentation of our own quantitative research, which was
carried out in the form of a self-evaluation questionnaire survey of 71
respondents - graduates of the certified course at the 2nd Faculty of
Medicine and at the Motol University Hospital, and 38 respondents who
completed the certified course in other accredited facilities. In terms
of knowledge and skills, the self-evaluation of mentors has produced
positive results. Mentors feel well prepared to perform their roles and
apply the required knowledge and skills in practice. At the same time,
there were differences discovered in the ability to implement certified
courses that were supported by either a pedagogical mentoring model
or a supportive mentoring model. This paper also includes selected re-
sults of the questionnaire survey, which can become an empirical basis
for a wider debate on the concept of mentoring in the Czech Republic,
and thus for the adjustment of relationships and competencies related to
mentoring in nursing, as well as for further improvement of the educa-
tional programs of all types. The purpose of this paper is to point out the
necessity of educational outcomes, which results from the considerable

variability of certified courses.

Introduction

In the last 25 years, we have seen
a number of changes throughout society
that affect the nursing profession and its
professional training. Currently, however,
valid legislation requires that students be
prepared to participate in the provision of
specialized and highly specialized nursing
care. A key task in the field of education is
to educate a Nurse who is able to active-
ly put theoretical and practical knowledge
and skills into practice. It is also necessary
to prepare graduates for postgraduate and
lifelong education in health care.

The current model of practical nursing
training, which largely consists of direct
nursing apprenticeship by an educator who
is the source of knowledge for students, is
inadequate and ineffective because it is to
a large extent limited by the ability of edu-
cators to reach the appropriate level of spec-
ified knowledge and skills in several clinical
disciplines at the same time so that nurs-
ing practice can be carried out at the high-
est possible professional level, especially

in faculty-type health care facilities where
highly specialized diagnostic, treatment and
nursing care is provided. The earlier mod-
el of practical training limits its content to
basic nursing care; which is inadequate due
to the current requirements for graduates of
the qualification study; thus is essential that
nurses with appropriate clinical specializa-
tion are provided with practical training. For
nursing, it is also true, as stated by Matulnik
(2009, p. 13), that: “Science is understood
to mean: an institutionalized human activity
aimed at the methodical creation of a sys-
tem of new truthful knowledge, of individ-
ual realms of reality, which is expressed in
specific terminology and whose purpose is
to describe, explain and predict phenomena
in given study areas. Theoretical scientific
knowledge gained through cognitive activ-
ities and achievement through methodical
work. It is a multidisciplinary subject with
a theoretical basis and practical applica-
tion.” It is an integral part of the healthcare
system, not only in the Czech Republic, but
also around the world.
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Custom text

Key Competencies of Mentors
According to the academic dictionary

of foreign words, the term competence

refers to the assumptions (i.e. knowl-
edge and skills) or the ability to handle

a specific function, activity or situation.

When formulating the intent of an educa-

tional program for the training of mentors

of clinical nursing apprentices, we estab-
lished the following general educational
objectives:

e build, in nursing students, competence
in the fields of pedagogy and psycholo-
gy for the qualified performance of the
mentoring position of clinical practice
for nurses and midwives - for success-
ful prognosis, implementation and eval-
uation of the educational process in the
students’ professional practice;

» Deepen the pedagogical and psycholog-
ical thinking about the phenomena of
educational reality for a deeper under-
standing of the causes, the course and
consequences of pedagogical and life
situations and for more qualified deci-
sion making in the educational field;

» Contribute to autonomy, creativity and
flexibility in pedagogical work. Contrib-
ute to the integration of new theoretical
knowledge with past experience in the
field of practical teaching from the expe-
rience of those who participated as stu-
dents.

With these goals in mind, we tried to
specify the learned competencies of our
course participants so that we can accu-
rately develop the content of the individu-
al educational units and subjects included
in the certified course. In this context, we
analysed not only available literature relat-
ed to mentor competence (eg Ayfer and Hat-
ice, 2008 or Jowett, 1994 and others). Liter-
ary analysis did not provide us with specific

information about mentor competencies and
their structure. For this reason, we used the
basic structure of educator competencies,
which is described in Priicha (Prucha, 1997)
and we have modified and supplemented the
individual areas of competence.

We also drew from current knowledge
of the given problem which some authors
point to of the important link between the
assessment of competences and the assess-
ment of performance of teachers. For exam-
ple, Pabian (2012), highlighted in his study
the direction of research on learning and ed-
ucating in tertiary education forms the cen-
tral concept of “educational approach”. He
believes that since its inception in the mid-
1970s, it has obviously become the most
comprehensive and most important research
area in the field, notably by giving straight-
forward key concepts, as well as sustained
theoretical development from “education-
al approaches” to complex models of re-
lationships between teaching to educate all
the way to “educational outcomes.” (Pabi-
an, 2012, p. 48, 72)

According to Pabian, the area of edu-
cation is defined primarily by descriptors
illustrating educational outcomes that in
a standardized form express the objectives
of education and also reflect the common
theoretical, methodological, philosophical
and value basis of the given field of edu-
cation. Educational descriptors translate
loosely formulated descriptions of learning
areas into the category of expected educa-
tional outcomes - knowledge, skills and
other skills (competencies) of graduates, in
accordance with national descriptors of the
qualification framework.

It focuses on:

» Expertise in the given field (specification
of factual and theoretical knowledge and
level of understanding of the graduate of
the main field);
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» Professional skills (specification of re-
search, artistic or other practical practic-
es applying the expertise of a given lev-
el).

(National Qualification Framework for
Tertiary Education in the Czech Republic,
2012).

Recommendations on educational poli-
cy according to Hnilic and Pabian (2012),
and therefore also the purpose of the nation-
al qualification framework, clearly describe
the knowledge, skills, and general compe-
tencies that students acquire in individual
programs/fields of study and tertiary edu-
cation. The goal is to be transparent, clear,
and understandable for all students. The Na-
tional Qualification Framework is the start-
ing point for the creation of study programs
and majors at universities and educational
fields. This framework focuses only on the
learning outcomes of a particular curric-
ulum, i.e. the expected knowledge, skills
and competence of graduates. The Nation-
al Qualification Framework is implemented
mainly for the following reasons:

» Experience with the introduction of qual-
ification framework in various countries
shows that it contributes to focus on the
content of education rather than meeting
formal criteria and as a result leads to an
improvement in the quality of studies.
These countries include the United
Kingdom, Germany, the Netherlands,
Norway, Denmark, Ireland, and non-Eu-
ropean countries such as Australia, New
Zealand, South Africa and Hong Kong;

* “on the basis of the obligations of the
Czech Republic arising from the Bergen
Communiqué of Ministers responsible
for Higher Education (Commitment of
the Bergen Communiqué requires the ex-
istence of the NKR and its “self-certifi-
cation” over the overarching framework

of qualifications for the European High-
er Education Area - QF-EHEA) and
from the Recommendations of the EU
Counc of 23 April 2008 ““. (Hnilica, Pa-
bian, 2012, p. 18)

Educational outcomes

Educational outcomes represent a ge-
neric term for knowledge and skills, as well
as general competencies that students have
to acquire in a given field of study or sub-
ject. Every study branch and every one of
its subjects have educational outcomes: that
is what we expect students to learn during
their studies. When we document these ex-
pectations we will acquire

a characteristic of the field and its sub-
jects, which is extremely comprehensible to
existing and potential students, as well as
to employers. Students simply find out not
only what they are they will learn during the
course of their studies, but also what will
know upon the completion of their degree
- potential employers will know as well.
This is the base reason why educational out-
comes are also required for accreditation.

For Example: The Student Knows How:

* To explain the principles, methods and
procedures of individual nursing activi-
ties to pediatric and adult patients;

» To respect the age, individual wishes and
other peculiarities of clients/patients in
providing nursing care;

» To perform nursing tasks for both pedi-
atric and adult patients in standard and
urgent care.

The educational outcomes express what
a graduate of a study branch or a student can
explain, evaluate, design, assemble etc. af-
ter completing the subject. During writing,
we do not focus on what we do as an educa-
tor (our idea of what we are going to teach
students), but what students and graduates
will be able to do after graduation.
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A common problem is that we often write
about something other than what a student
or graduate should be able to do when they
leave school:

For example:
The student will learn about the basic
historical development of the field of study.

This formulation describes the course of
the education, not the eventual output; it is
necessary to re-formulate the statement, for
example:

The student is able to characterize the
three main historical stages in the develop-

ment of the field of study.

With this stated output, it is clear to stu-
dents what is expected of them in the final
exam of the subject, and it is equally clear
to new teachers, when they take over the
lectures from someone else, what exactly to
test, and we also write about knowledge
and sKkills very generally: for example: The
Student knows the principles of profession-
al ethics.

The knowledge and skills of students, or
the professional competencies of nurses, are
divided into basic, specialized and highly
specialized according to the basic functions
that a general nurse performs and are based
on current legislation in the Czech Repub-
lic.

Objective of the empirical study:
The aim of the empirical survey was;
using an anonymous questionnaire to ana-
lyse the competencies of mentors in clinical
nursing practice; focusing on the implemen-
tation of the individual stages of the educa-
tional process; to assess the extent to which
the certified course for the preparation of
mentors of clinical practice contributed to
acquiring and deepening the knowledge and
skills necessary for optimal practical train-
ing in the stated stages of the education

process; to compare the results of self-eval-
uation of key competencies in CK graduates
for the preparation of mentors from differ-
ent health sectors with different accredited
educational programs.

Methodology
The anonymous questionnaire of our
own design was used to obtain the infor-
mation necessary to achieve the objectives.
During the design of the questionnaire,
maximum attention was paid to the singular
nature and clarity of each question. Through
the questionnaire, the following information
was collected from individual respondents:
* Information about the respondent
* A set of questions about planning and
teaching
* A set of general questions
» A set of questions about the knowledge
of the mentor
* A set of questions about other profes-
sional requirements

Organization of the study

The questionnaire survey was conducted
at the end of the Summer Semester of the
academic year 2013. The research was car-
ried out in two stages. In the first phase, the
questionnaire was assigned to mentors at the
Second Medical Faculty of the Charles Uni-
versity in Motol, during January and Febru-
ary 2013. The first phase questionnaire was
distributed in printed form to all 93 men-
tors/mentors. By the end of March 2013,
75 completed questionnaires were received.
The return on questionnaires (80.65%) was
above expectations. After evaluating check-
points in completed questionnaires, the
three questionnaires were discarded for dis-
belief and one questionnaire was discarded
due to the non-completion of all items. For
the survey, a total of 71 questionnaires were
used. Of the total number of mentors of the
2nd Medical Faculty of Charles University
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and Motol, 76.34% participated in the sur-
vey. Participants in the first stage survey are
the A group of respondents.

The second phase of the survey took
place in September 2014. A total of 232 ac-
tive mentors and mentors were contacted
through accredited facilities (the Faculty of
Health Studies at UWB in Plzen, Region-
al Health, Shareholder Company Usti nad
Labem and the Faculty of Public Policy in
Opava) and asked to fill in an electronic ver-
sion of a questionnaire placed

on the website of the 2nd Faculty of
Medicine in Prague. Of the total number of
232 mentors contacted, the questionnaire,
even after several urgent reminders, was
completed by only 46 respondents. The re-
turn rate was only 19.83%.

Characteristics of the respondent
group

The survey was completed by gener-
al nurses and midwives, performing men-
torship activities in the conduct of clinical
nursing practice for university students,
who in the years 2012 - 2013 completed
a certified training course for mentors in
clinical nursing practice in one of the ac-
credited facilities in the country. Based on
the different types of training in the certi-
fied course, respondents were divided into
two groups: Group A (n=71) consisted of
interviewees who had special profession-
al competence to pursue mentoring in the
same courses, i.e. in courses at the Motol
University Hospital or at the Second Medi-
cal Faculty of Charles University. The sec-
ond Group B (n = 38) consisted of respond-
ents who have acquired special expertise in
other accredited institutions (FZS UWB in
Pilsen, FZV University of Usti nad Labem
and in FVP SU Opava).

Selected results of the

investigation

A key part of our own research was
analysis of the development of pedagogical
and didactic competencies of mentors ob-
tained through a certified course in relation
to selected activities in the specific phas-
es of practical training. From this analysis
we can judge the effectiveness of the certi-
fied course because this analysis represents
progress in the knowledge and skills of the
mentors before the certified course and af-
ter passing it. The average values of the
Gamma Correlation Coefficients are lower
for the Group A respondents than for the B
respondents. Thus, it can be concluded that
the certified mentor training course devel-
oped the Group A respondent’s knowledge
and skills more than in the case of the B
respondents. From this we can gather that
all calculated values of the Gamma Corre-
lation Coeflicient are in the positive range,
and it can be stated that the passing of the
course, in any case positively influenced,
more than less, the knowledge and skills
of mentors, or at least did not deteriorate it
(especially in group B). Although, in most
cases, better results can be found in the pre-
sented results for Group A than B respond-
ents, statistically significant differences
were found for only two items and “/ have
sufficient knowledge of the educational pro-
gram that is being carried out at the facul-
ty” (p =0, 0208) and in the less significant
item “I have the skills to orient in societal
changes” (p = 0.0168). In both these ques-
tions, better results were found for group A.
In the group B respondents, slightly better
results of self-evaluation on statements fo-
cusing on mentor behavior were found in
practical training with a focus on access to
and communication with students, for ex-
ample on the statements:
* As amentor, I lead students to a respon-

sible approach to the profession;
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* As a mentor, | encourage and help to
critical think about the profession;

e As a mentor, I behave as with a col-
league, as a partner;

* As a mentor, [ behave proactively;

* As a mentor, [ effectively collaborate
with the student and develop his or her
interest in a particular skill;

* [ believe that my student assessment
strengthens, encourages, and motivates
me towards further improvement and de-
velopment.

Discussion

What is the Qualification Framework
good for?

Recommendations for Educational Poli-
cy, according to Hnilic and Pabian, proposes
defining the legal basis of the Qualification
Framework; its binding nature; its forms; its
management; possibilities for change; its
guaranteeing its support.

The Education Policy Recommenda-
tion therefore seeks to systematically sup-
port the implementation and proper use of
the Qualifications Framework at the high-
est level of universality. It is therefore clear
that the main addressee of this recommen-
dation is the Ministry of Education, Youth
and Sports, which oversees and administers
the Czech Educational System. However,
even if the legal anchoring and management
of a qualification framework at the nation-
al level is primarily addressed to the Minis-
try of Education, the Ministry of Education,
Youth and Sports cannot proceed complete-
ly independently to other interest groups
(particularly the Accreditation Commission
and Academic Representation). For this rea-
son, the recommendations for educational
policy are of course also intended for ter-
tiary education institutions and other bodies
involved in the tertiary education process in
the Czech Republic.

The other two recommendations are
based primarily on the experience of pilot
implementation of the national qualification
framework and their end-users are primarily
institutions of tertiary education, i.e. higher
and upper vocational schools:

* Recommendations for school directors
are formed from recommendations for
tertiary education institutions when in-
troducing Qualification Framework

* Educator recommendations deal with
educational outcomes and help those
who develop educational outcomes at
the field of study and subject levels.

It should be stressed that both these rec-
ommendations, particularly for tertiary
education institutions, are very closely
interrelated. The School Leadership Rec-
ommendation is intended to help create an
appropriate environment for the establish-
ment of a Qualification Framework at the
institutional level. Teacher recommenda-
tions should be a practical tool in making
educational outcomes at the program, disci-
pline, and subject level.

The general issue of Qualifications
Frameworks is dealt with in the study of Al-
lais, Raffe, Young, particularly the distinc-
tion between two types of Qualifications
Frameworks: the first, the reform of educa-
tion, and the second about the transparen-
cy of the existing education system. (Allais,
Raffe, Young, 2009)

Undoubtedly, Bergan’s study, a theoreti-
cal study on the problems of qualifications
and Qualification Frameworks has made
a major contribution to the topic, with par-
ticular emphasis on the importance of these
issues in the area of European higher educa-
tion. (Bergan, 2007). Furthermore, accord-
ing to Chakroun it is important to note that
the final conclusion, i.e. the framework and
processes, its implementation, cannot be
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transferred to other countries; it is always
necessary to create their own form of im-
plementation. In addition, he argues that the
pedagogical potential of educational out-
comes can only be fully exploited in close
conjunction with learning and evaluation.
(Chakroun, 2010)

Conclusion

Past attempts at reform such as unifying
mentor training in a single certified course
are halfway solutions and the original goal
is only partially fulfilled since it does not
exactly define the educational outcomes, i.e.
what a mentor of clinical practice should be
familiar with and know, in that the portfo-
lio, from which specific pedagogical - di-
dactic competencies originate, to which this
survey was devoted. The content analysis
of the training programs of certified courses
for mentor training carried out in 2010-2014
shows a great variability in content and ex-
tent of mentor preparation. The current
“unified” curriculum issued by the Czech
Ministry of Education while firmly defining
the scope and general content of education
does not precisely define the educational
outcomes, which (although to a lesser ex-
tent than before) allows a variable approach
to the implementation of courses in various
accredited institutions.

Although the results of our own survey
carried out in our mentor group were pos-
itive we feel there is a need for the con-
tinuous and systematic development of
competencies, i.e. knowledge and skills
of nurses who are mentoring students as
a necessary and essential contribution
to the quality of the educational process
of our students. In this sense, we per-
ceive the interdependence of education-
al outcomes, in both education and eval-
uation for more learners to permanently
acquire the targeted complex knowledge
and skills, as a necessary element for

improving the work of not only the aca-
demic staff of our workplace, but also of
the mentors of clinical nursing appren-
ticeships and the students themselves.
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